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This essay enters in the normative perspective of constructing a social order which 

would be more respectful of individual's particularities. Indeed, we can consider that 

the current world order bases its structure on the balance between centres and 

peripheries. This interpretation can be applied to all social dimensions from local to 

global: it assesses that networks of centres marginalise the peripheries.  

The division of cores and peripheries in the Argentine society shows a constantly 

greater marginalisation of peripheries due to the state disengagement from social 

affairs, a widespread use of clientalist methods in local politics and a class-based 

amalgam on crime. Social benefits are not equally distributed in poor rural and urban 

areas, including the access to education. However education remains part of the 

building of national consciousness: questioning the history curricula for example is 

nearly presented as an attack of national sovereignty. 

In this essay, we will make a parallel between the core/periphery division and the 

inclusive education required to outpace this societal issue. 

  

The interest in dividing centres from peripheries comes from ancient times, as 

it provided a symbolic hierarchical structure to the elite groups (Strassoldo, 1980, p. 

44).  The centre represents the concentration of activity, knowledge and resources. It 

is in a way, the place of attraction while the periphery represents the place of 

isolation and of emigration. This understanding must be read above geographical or 

space limits, and understood in a fluid and evolving perspective (Cattan, 2006, pp. 

47-49). The centre/periphery duality plays an important role in defining the 

contemporary global order, especially because of the marginalisation process of the 

peripheries (Held, D. and McGrew, A., 2008, p. 30). There is a hierarchical relation in 

respect to production of information, to transmission or to employment concentration: 

centres represent the place where decisions and control are made, and through 

which the information circulates (Strassoldo, 1980, p. 29).  

Marginalisation of peripheries is visible around Argentina's major cities, particularly 

as a result of the neo-liberal policies which reduced the state's role in rebalancing 

social inequalities. Being geographically closer to the core does not ensure less 

marginalisation. Laura Tenesco argues that the urban violence that has spread in 

Argentina during the 1990s, especially around Buenos Aires, is a direct result of 

individual isolation. Structural and political realities lead the urban poor to use 

violence as a mean of protest and survival (Tenesco, 2000, p. 528). The population 
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of the "villas" around Buenos Aires increased from 12,600 in 1983 (end of the 

dictatorship) to 140,000 in 1999. The crime rate increased in this period of time to 

65% (Tenesco, 2000, pp. 532-541).  

The disengagement of the state in peripheries supposes that the peripheral individual 

has no value for the state. In rural areas, access to social benefits such as household 

facilities, employment and health care, sometimes relies on political clientalism. In his 

study on local organisation in the Jujuy province, Tanner explains that citizens 

depend on their relation with a member of politics to benefit from the state 

institutions. While the economic change increases the citizens' vulnerability, the 

state's response is used for local political ends and fails to attain the needs of the 

population. According to Tanner, there cannot be an effective implementation of 

national policies without a preliminary study of the peripheral structures and realities 

(Tanner, 2003, p. 212). 

These two studies show quite effectively the side effects of an education that is not 

critical of the centre/periphery division. Social inequalities are normalized by culture 

and education. The focus shifts from the structural effects of neo-liberal policies and 

state disengagement to the potential danger that marginal peripheries inspire. These 

failures are translated in the rural periphery by a need of implicating oneself into local 

politics to obtain some benefits, and in the urban periphery, by a stigmatisation of the 

urban poor as a criminal.  

 

The UNDP1 report on Human Development in Argentina clearly insists on the 

necessity of structural adjustments, specifically in terms of labour, health and 

education to reduce inequalities between cores and peripheries (Catterberg, G. & 

Mercado, R. (Dr.), 2010, p. 110). However, these basic implementations must be 

realised through the valorisation of the beneficiaries. In other words, the procedures 

must be part of a horizontal dynamic instead of reflecting the general hierarchical 

core-periphery structure. This social division echoes effectively Bourdieu's symbolic 

power theory: the dominant class contributes to the construction of the idea of a 

homogenous society by establishing divisions and hierarchical distinctions within a 

single function of communication. "The culture which unifies ... is also the culture 

which separates" (Bourdieu, 2005, p. 167). Building sustainable equality in society 

                                                 
1 United Nations Development Progammes, Nacional Report on Human Devlopment 2010 
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supposes a reconsideration of the procedures of decision-making. Valorising local 

social building and local networks of communication would facilitate the 

understanding between people of peripheries and this can be implemented 

effectively by a reform in education. It must not be seen as a backward process of 

communitarian lifestyle but on the other hand, as a modern initiative looking towards 

greater equality between people (Baron, 1999, pp. 14-17). 

According to the philosopher Martha Nussbaum, states should support globally 

included education and teaching methods, in order to introduce students to the world 

realities. Thinking global provides a greater acknowledgement of realities that 

concerns us at all level (ecology, wars, economic movements, migrations). If we keep 

a national thinking we take the risk of building an unequal future as the young 

generations will take for granted what they have, instead of comparing it with other 

societies. The citizen of the world concept exists since the Greek philosophers: it 

meant building the self within a greater picture than the local groups division. 

Nussbaum's idea is to consider the individual at the centre of concentric circles 

representing the multitude of social units. She makes the difference between being 

separate individuals and being part of a same humanity. The solution to avoid 

divisions of groups is to start since primary school an education based on unification. 

The more one learns the more one is capable of critical thinking: "If we fail to educate 

children to cross those boundaries in their minds and imaginations, we are tacitly 

giving them the message that we don't really mean what we say" (Nussbaum, 2002, 

pp. 6-15). 

 

Applying Nussbaum to the core/periphery class division would firstly mean 

educating to erase social inequalities. This supposes an inclusive system of 

registration and an important state support to equally finance schools and universities 

at national level. What seems important to develop is, then, a more sensitive 

curriculum which would be respectful of identities and cultures. This can be 

implemented through the creation of a cooperative structure which would support 

links between generations, social classes and cultures, by involving the students in 

the sustainability of their facilities and by making applicable projects with other 

schools nationally and abroad. To create effective awareness, it is important to 

provide students with powerful tools. Indeed, we witness a general disengagement of 

citizens from political and social life due certainly to the passivity students are 
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confronted to in schools (Hargreaves, A. & Fullan, M., 1998, pp. 70-75). The French 

documentary Ce n'est qu'un début presents a two year study of a kinder garden class 

that experiments philosophy sessions. Concepts such as love, the chief, death, 

friendship, family, are treated, letting complete free speech to the three to four year 

old children. The evolution in discourse, argumentation and listening of the children is 

impressive and presents successfully results of what we could call sensitive 

education (Pozzi, 2010). 

Four recommendations must be made in order to implement sensitive education. 

First, the state must invest in teachers training in order to provide greater pedagogy 

and psychology skills to teachers that will be then reconsidered and discussed 

throughout the teachers' career. Second, curricula must be broadened to include a 

study of all civilisations since primary school. This must include historical, 

geographical but also cultural and religious aspects of the world civilisations. Third, 

administrative personnel could be lightened to use the school space also as a place 

of practical learning: students can clean their own class room, participate to the 

lunch-time preparation and can also participate to the supervision of the youngest. It 

can enable them to gain autonomy and some responsibility in a guided way, when it 

is sometimes not provided at home. Finally, schools must include all kinds of 

students and ensure social homogeneity to provide students the chance to 

experience difference on a daily basis.  

 

 To conclude, the goals for tomorrow's education in Argentina and in the world 

is to develop active participation, openness, critical thinking and global awareness so 

as to provide students the tools of understanding the world and participate to its 

protection. The archaic discourse seeing education as the vector for transmitting the 

national spirit to new generations has the destructive effect of reducing extensively 

the scope of individuals and keeping imbedded the core/periphery division. 

Globalisation has, in some aspects, transformed this relation of domination by diluting 

the centres of power. The capacity of information which was once dominated by the 

media is now in the hands of most individuals connected to internet. The polarisation 

of the economy, but also of the institutional system, of the spaces of knowledge and 

of technological development, shows a tendency to the deconstruction of the core-

periphery understanding. It is spread through the effect of networks which has a 

strong importance in building the peripheries but also in creating new centres 
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(Cattan, 2006, p. 48). Sensitive education includes itself in this pace of global 

networking and awareness. Redefining tomorrow's education is one of the stakes of 

global inclusion. 
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